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Lesson Objectives: 1) To demonstrate the difference between logical argument and illogical argument; 2) to explain the name and function of various logical fallacies.  

Preparation: In order to complete the lesson successfully, students will need to have a basic understanding of logic, and they will have to know different kinds of logical fallacies (listed below). This activity serves as an effective follow-up to students’ reading assignment.    
Materials: slips of paper (one per student in the course, maybe extras for students who finish early) with the following logical fallacies and page numbers (which correspond to Practical Argument): circular reasoning (p. 113), weak analogy (p. 114), ad hominem fallacy (p. 114), hasty or sweeping generalization (p. 115), either/or fallacy (p. 116), slippery slope (p. 118), appeal to doubtful authority (p. 119), post hoc, ergo propter hoc (p. 121), bandwagon appeal (p. 122).

Introduction: An understanding of logical fallacies can help students in analyzing arguments and making their own arguments. This activity presumes that intentionally creating a logical fallacy will allow students to identify fallacies and also avoid making them. Students will be responsible for making logically fallacious statements either for or against the legalization of marijuana, a topic which is, hopefully, benign enough not to distract the class from the goal of the activity. 

Procedures:
1.) Give each student one of the slips of paper.

2.) Say or write on board: “make an argument for or against the legalization of marijuana using the logical fallacy you’ve been given. You will be asked to share it with the class.” (Note: consider adding a disclaimer that the arguments are supposed to be bad [i.e. illogical] and that it doesn’t reflect the student’s true feelings.)

3.) Provide students with time to look up their fallacy and write down their argument. The teacher should circulate to help students (some of the fallacies are trickier than others).

4.) Call on students to share their fallacious argument. Ask the class to identify the fallacy and explain why it is illogical. Discuss. It may be helpful to take the blatantly absurd examples and turn them into more logically “gray” examples, since that is what they are likely to encounter in readings. 

Conclusion: The objectives for this lesson can be reinforced by discussing dubious logic in course readings and asking students to look for logical fallacies during peer review exercises. You might also make the assessment of logic a required component of critical response assignments.   

