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Lesson Objectives: 
To provide in-class experience with recognizing and understanding logical fallacies.  To demonstrate through the examples in the text how such fallacies are used in an argument and why.  To connect the experience of identifying logical fallacies in the exercise (more direct) with the larger context of recognizing them within a text (more challenging).
Preparation and Materials: 
For this lesson, you will need a copy of Kirszner & Mandell's text Practical Argument (or its equivalent); copies of Dale Lowdermilk's article "Water Can Kill You" (Journal of Irreproducible Results, 1996); enough highlighters for all students in class (optional); a laptop and access to a smartboard or a projector (optional).  
These websites may be used in class or sent to the students via email: 
Brian Yoder's Fallacy Zoo: http://www.goodart.org/fallazoo.htm
This site is helpful because it is organized by type of argument.

Don Lindsay's A List of Fallacious Arguments: http://www.don-lindsay-archive.org/skeptic/arguments.html

This site is useful because it lists the fallacies in alphabetical order.

Both sites provide detailed examples of how and why these fallacies are used.

Introduction: 
It would be a good idea to assign in advance the reading for logical fallacies in Practical Argument, Chapter 5 (113-124) so the students do not have to approach the subject cold.  This also helps to shorten the discussion time reviewing common fallacies.  It may also be helpful to have sent the above links to the students in advance, also.  This is especially useful if you do not have access to a smartboard or projector in the classroom.  For this activity, I allow students to use electronic devices if they choose.
Procedure: 

· Begin by discussing "Recognizing Logical Fallacies" in Chapter 5.  Ask the students to define what a fallacy is in their own words.  Proceed to discussing how they function in an argument and how they can be recognized.
· Select two or three common fallacies as discussed in the text.  Encourage students to discuss what makes these fallacies hard to recognize.  For example, "Begging the Question" might be difficult for a person to identify if they agree with the underlying assertion.  Also note how some fallacies can be very similar.  "Slippery Slope" and "Hasty Generalization" function similarly, as well as "Bandwagon Appeal" and "Appeal to a Doubtful Authority."  
· Next assign Exercise 5.8 to the class.  In order to complete this exercise in a timely fashion, I assign each student one statement and encourage them to work in pairs.  There are 20 statements in the exercise.  If there are more students than statements, they can double up.  The important thing is they are thinking and talking about the statements they are assigned.  The answers are located in the teacher's manual.  When going over the answers, I put less emphasis on getting it "right" and more on the thinking they used to conclude the statement is a fallacy.  If the answer is close to the answer in the book, I acknowledge the similarity, as mentioned above.
· However, recognizing a fallacy when it is placed in front of you directly is less challenging than when you have to find it in a text.  Therefore, I next assign them the Lowdermilk article.  If you need to use remaining class time for other activities, this activity can be given as homework; however, it can be a rewarding activity to do in class as well.  There are 23 paragraphs in the article, which is usually enough to assign one to every student.  It can be fun to read the article aloud, if you have the time, but generally, I pass out the highlighters and the copies of the article and encourage them to find as many fallacies as they can.  Again, the emphasis should be less on getting it "right" and more on the critical reasoning skills they use to identify the fallacies.  If this activity is assigned as homework, a discussion of their answers during a later class would be good reinforcement of the topic.
Conclusion: 
The objective for this lesson is to familiarize students with logical fallacies and encourage the development of critical reading skills.   This activity can be tied to the critical analysis paper as assigned in both English 101 and English 102.  Asking students to articulate the importance themselves by asking, “So, why did I have you do this?” will help them to connect the implications of the discussion to the broader context of recognizing logical fallacies in both their reading and writing, as well as create an understanding of the writing assignment arc for the semester. 
